the seventeenth century idem- 
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demarcation between the ^ at sea without any pro- 

might be appointed o c there was at one time 

vious knowledge of naviga « himse lf adjutant-general 

some thought of "lawn* ss of science has now 

under Sir William Walle . Div j s ion of labour has come 

rendered such l things principle not only in the lower, 

to be accepted as a ne ) ^ $o far> then , as the essay 

but also in the higher w exigencies of the age, it 
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T T„ n cotcl»'ion! which Milton desiderates 

in conclusion, Tt mav su t individuals, men 
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villis but a private school which adopted it would infallibly 
u “„ out prigs ; while our public schools, under the incubus o 
utilitarian discipline, would soon degenerate into commercial 


THOUGHTS ON CLASSICAL EDUCATION. 

By J. S. Mills. 


Mr. Browning’s liberal paper on “The Place of Greek in 
Modern Education, proceeding from one who is himself a 
distinguished classic, is most encouraging to those who have 
cast aside to some extent the unreasoning prejudice for classical 
training. A few thoughts from one who feels with strong 
conviction upon this subject may be useful to those who are 
still wavering in opinion. To begin with, not even the most 
radical reformer has the slightest intention of diminishing the 
scope in which the study of Latin and Greek literature in the 
original is profitable and pleasurable. We direct our attack 
simply against the unproductive and compulsory study of these 
subjects, the subjection, for instance, of the rank and file of our 
schools to a classical test for which few have any special taste 
or the necessary time or ability. I have often observed with 


pity and indignation a boy’s last efforts in examination at iambic 
or elegiac composition before his happy and final emancipation 
from those “ classical parties.” What a shabby performance 
those tortured lines seem as the ultimate product of a long 
school-education, and how little real pleasure and profit they 
represent? A gulf is fixed between such a boys school- 
training and his subsequent efforts at self-education. He has 
to begin ab initio the cultivation of subjects for which he has 
any special taste. This is radically wrong. School an se 
education should be as far as possible continuously progressive. 
A boy should discover at school his particular bent, and before 
leaving should have made some start in its dev e opme 
is, however, impossible in the present cases o ^ c of 
bovs who are set indiscriminately to the iop L . 

reaching some point of culture in classical stud* The Jiy 
bones ” of declensions and conjugations, perhaps is 
cal knack for the production of spurious Latin p.ose and verse, 
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ted from most oul c ^ ass ' ca ^ boys, 
is all that can be expec ^ ^ Universities are divisible into 

Even the few who procee ^ and those who do not attain 

the two classes of t^e contact wit h the spirit of classical 
any real al l^. ^'^discriminate classical test is, however not 

literature. This that Latin a nd Greek supply a 

undefended. " e satisfactorily procurable; that 

language-stady aot olsetvhere.so ^ Greek gramma ,. a boy , 

after a school-d & orapple adequately with the difficulties 
mind is in cone i l0 ' & re studies, or in practical 

to be niet m ^^ that we are nowadays apt to err 

« the ride of a too mechanical conception of education. The 
mind even of a boy, is not a mere machine, but is mextncab y 
intertwined with his heart and feelings ; and veiy naturally 
revolts against work purely intellectual and dissociated from his 
human nature and affections. Discipline and gymnast.es are 
necessary, but if this were all, the Chinese language, as being 
most difficult and alien from our own, would be an excellent 
educational agent. As a matter of fact, an amply sufficient 
amount of mechanical training can be obtained without the 
discouragement and fruitless exertion ol classical study. 
Mathematics, rightly taught to all boys without distinction, 
must be relied on chiefly for this purpose : no branch of natural 
science can be adequately taught without contributing to the 
same end ; and I maintain that the difficulties of the German 
language will be found quite adequate obstacles for the average 
boy to surmount and provide an excellent language-study. I 
say German advisedly, for I can conceive no worse language for 
this purpose than French with its chaotic cases, its countless 
inconsistencies and general want of complete structure. I shall 
be glad to see German gradually supersede French in our 
schools, partly on account of its consistent and excellent 
grammar, and partly because its literature is far more congenial 
to Englishmen than the French, which in its rhymes and 
lhythms remains doggedly unintelligible to Teutonic ears. 

Classical literature moreover is not an entirely closed book 
to modern boys. I am conscious how much is lost in the 
passage from the old bottle to the new ; nevertheless, there are 
now tianslations of Latin and Greek authors which represent 
w itli fidelity at least the matter of the original. Nor must w e 
ioi^et that modern literatures hold in solution much that is best 
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in the spirit of the classics. For some conception of the 
Homeric spiiit I should refer a man of exclusively modern 
culture, not to the best translation of Homer, but to Goethe’s 
“ Hermann und Dorothea.” The same poet’s “ Iphigeneia” or 
oui own Samson Agonistes* reproduces the severe beauty of 
Greek tiagedy more vividly than the best translation of 
“ yEschylus ” or “ Sophocles.” 

The principal use of a language is as a key to literature.” 
This embodies the only ultimate justification of classical study. 
But even as a key to their literatures, the excessive and exclu- 
sive cultivation of Greek and Latin cannot be justified. We are 
scarcely conscious, I believe, how far classical literature is 
incommensurate with the spiritual and intellectual needs of our 
day. I would refer my reader to Victor Hugo’s introduction to 
his drama, “ Cromwell,” for some account of the immense 
development of the human spirit since classical times. Those 
few pages will suffice to show how inadequate these ancient 
literatures have become to supply the new consolations and 
criticisms demanded by our wider horizons, more universal 
sympathies and complexer civilisation. “ It requires no very 
profound examination to discover that the Greek dramas, often 
admirable as compositions, are, as exhibitions of human 
character and human life, far inferior to the English plays of 
the age of Elizabeth.”* Yet many of our most eminent classics 
never get beyond the point of culture represented by their 
classical degree ; their education ceased then ; their knowledge 
and sympathies are limited by the hard and fast line that 
divides classical Latin from all subsequent literature The 
modern spirit must be starved by such an exclusive y -c assica 
diet It would be indeed strange if, after the incalculable 
advance in human knowledge and experience durin ^ 

centuries we of the nineteenth should find all our intellect 
centuries, . a literature whose canon was 

and spiritual needs satisfied b> 

closed before St. Paul arrived at the - tu aa Q ree k ? The 
To whom then shall we teach La in andGj & boy , s 

answer involves some knowk : ge o * ay that the vast 

training-period and of his ab , ^ sevetlte en or eighteen 
number of boys who leave s training during their 

should be restricted to a thorough modern tramm^^ 
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— ' abjHt nee d cause no exceptions to this 

school-life. opportunity in the modern curriculum. 

rule, for 't ' V, J| j?” Universities and a literary education are 

Boys intended for of a classical training ; but even 

of course justified in f d and ma de to tend rather to 

thiS mUSt , bC ,Ste *an to scholarship and composition. If 
culture and f dli f meatls a tremendous depopulation of our 
,t be said * ™ th ere is no help for it : nothing has been 

Td S for r mere sham of classical culture we have 
substituted a curriculum thoroughly “ up to date,” conferring 
the key not to a fixed and unprogressive antiquity, but to 
languages and literatures that move pan passu with every 
nation and development of the human spirit. 


“DER BUCHERBUND.” 

Bv Elsa D’Esterre-Keeling. 


VI. 


GERMANY’S “ MEISTERSANGER.” 

The form of love-poetry, known under the name of “ Minne- 
gesang," in Germany may be said to have ceased with Ulrich von 
Liechtenstein , who died in 1276, having won imperishable fame, 
if fame of a doubtful character, as the author of u Franendienst" 
(“Woman’s Service”), in which work, quite unintentionally, he 
burlesqued the particular form of love to which was given the 
name of “ Mimic!' It may be said that “ Franendienst" was the 
last rose of a very bright and rather sultry summer. Autumn’s 
more sober hue is seen in the period which followed it, the 
period of “ Meistergesang which— in this respect also autumnal- 
bore fruit rather than flower. And German fruit— grapes 
(German grapes), apples, pears, and plums, heaps of plums, 
but no citrons. Germany is not the land “wo die Citronen 
blii hit!' The link between Minnegesang and Meistergesang is. 
very fitly formed by a poet to whom was given the tell-tale 
name of “ Frauenlob ” (Woman’s Praise), and of " hom ‘ ^ 

told that he was borne to the grave by women. Singers’ 

year 1 300, founded the first M eistergesangessc in e ,j 

School) a, Mainz, or Mayence, since become so famous as the 
1,™ L fl trulv German town, on the confluence of two 


was given to the poets of 


home of printing, a truly Gen 
noble German rivers. 
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